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Abstract
The purpose of this paper is to give insight into Japanese students’
perceptions of using Facebook, a Web 2.0 technology, for language
learning and, additionally, what are the overall implications of and
potential uses of Web 2.0 technology, and in particular Facebook, in the
field of second language learning and teaching. A group of 97 students
from three private universities in Japan participated in this study. An open-
ended qualitative questionnaire was used in this study. The results showed
generally positive attitudes towards using Facebook for language learning
following the completion of the study.
Key words: Web 2.0 technology, Facebook, Japan, EFL, Attitudes, social
constructivism
Introduction
Over the past decade alone, the development and explosion of Web 2.0
technologies like blogs, wikis, podcasts, and now social-networking sites (SNS) like
Facebook, have played an increasingly important role, not only in the social and
academic lives of students (Munoz & Towner, 2009), but also across the educational
landscape worldwide. Key characteristics of Web 2.0 technologies are:
personalization, collaboration, and usability (Ebner, 2007); concepts that are
embodied by Facebook, today’s leading social networking site.
Stephen Downes, who has pioneered and endorsed online technologies for
educational purposes since 1995 first mentioned in a 2005 article, “For all this
technology, what is important to recognize is that the emergence of the Web 2.0 is
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not a technological revolution, it is a social revolution” (para. 24). Downes
assumption in 2005 is defined by Ebner (2007), who explains that the increase in
simplicity of today’s Web 2.0 technologies have improved usability to the point
where users are spending less time learning the technology itself, and are in fact
using it more socially.
The admission that users of Web 2.0 technology and SNS like Facebook are
beyond learning the technology and are instead using it as a powerful
communication tool means there is real potential for its educational use, especially
in the field of second language (L2) acquisition. Also important is the notion of
social software, defined as software that helps support group communication and
interaction, itself in that it has the potential to leverage social constructivism and
collaboration theories in ways not possible in traditional classroom environments. In
fact, Kabilan, Ahmad and Abidin (2010) find that “constructing knowledge in a
community of practice, learning together and from each other, working
collaboratively, and in the process, build learning communities, is very much
relevant to the structure and the way FB is utilized by users” (p.3).
Facebook, established in 2004, has quickly become not only the largest and
most popular SNS in the world (Mazman & Usluel, 2010) and according to
Facebook’s own official statistics at the time of this study, there are over one billion
users worldwide and almost 80% of those users are from outside the United States
and Canada (Facebook, 2012). The undeniable popularity of Facebook worldwide
and the potential educators see in its possible integration into language classrooms is
encouraging and further research is needed, especially on the opinions and
perceptions of the students themselves who will ultimately benefit from its use.
Background
Facebook has over one billion users worldwide (Facebook, 2012) and can be
described as the most prominent social-networking tool of the past decade for
students’ online learning space (Omar, Embi, & Yunus, 2012). McLoughlin and Lee
(2008) state that Facebook’s integration into teaching and learning has compelled
many in the field of education to reconsider the interconnectedness and affordances
that it can have on one’s pedagogy. Some suggest that Facebook tends to epitomize
many of the qualities educational institutions desire from official learning
technologies (Mason, 2006). Others find that Facebook and other Web 2.0
technologies “mirror much of what we know about to be good models of learning,
in that they are collaborative and encourage active participatory role for users”
(Maloney, 2007, p.26).
Research regarding Facebook suggests that it has an impact on motivation
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among students in higher education (Bugeja, 2006; Lampe, Ellison & Steinfield,
2008; Mazer, Murphy, & Simonds, 2007; O’Sullivan, Hunt, & Lippert, 2004;
Ziegler, 2007) as well as its influence on student-teacher relationships (Hewitt &
Forte, 2006; Lemeul, 2006; Li & Pitts, 2009; Mazer, Murphy, & Simmonds, 2007).
Additionally, researchers find that Facebook is a useful platform for facilitating
communication. O’Sullivan et al. (2004) reported higher student motivation levels
and positive attitudes toward the teacher and courses when students regularly
viewed a teacher’s personal website or Facebook profile page. Mazer et al. (2007)
confirmed O’Sullivan et al.’s by suggesting that student motivation and participation
is greatly enhanced when course material that is engaging is presented through more
personalized platforms, which Facebook and other SNS tend to offer. Even further
still, Ziegler (2007) contends that Facebook has the “capacity to better motivate
students as engaged learners rather than learners who are primarily passive observers
of the educational process” (p.69). Findings from the studies above indicate that
Facebook’s integration into education has had positive effects on student
motivation, which is a vital factor when learning a second language.
Influences on Student and Teacher Interpersonal Relationships
Overall, research on the educational value of using Facebook reveal generally
positive attitudes regarding student and teacher interactions. Based on findings from
a large-scale study of undergraduates’ use of communicating via Facebook, Selwyn
(2007) postulates that Facebook can be used not only educationally for collaborative
learning purposes, but also to support student interactions as well as those between
students and their instructors. Lemeul (2006) adds that SNS like Facebook offer
students and educators a direct platform to communicate conveniently with each
other. Hewitt and Forte (2006) reported that not only did learners tend to feel
comfortable communicating with their teacher through Facebook and like being able
to get to know their teachers better. Others reported that student satisfaction
increased for teachers who offer virtual office hours through Facebook (Li & Pitts,
2009). Mazer et al. (2007) found that while school-administered websites often
restricted or controlled the type of information a teacher can self-disclose, often to
protect reputation or credibility, Facebook provides teachers with the opportunity to
make interpersonal connections with students in order to “enhance their relational
exchanges” (p.3) with them. Additionally, they reported that teachers with a high
level of self-disclosure (e.g., those who volunteer large amounts of personal
information such as pictures or videos of social interactions) had greater credibility
with their students. Taken collectively, it appears that when Facebook is utilized
effectively, it can help build and enhance student-to-student and student-to-teacher
relationships.
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L2 student attitudes of Facebook in an educational context
Early research on Facebook mainly reported on its use and impact in a first
language (L1) educational environment. However, more recent studies have focused
on how Facebook has been utilized in second language (L2) learning. The
application of Web 2.0 technologies, and Facebook specifically, into L2 education
has shown to improve students’ overall interest in language learning (Pinkman,
2005; Liou & Peng, 2009; Shih, 2011; Jones & Shao, 2011; and Buzzetto-More,
2012; and Wang & Vasquez, 2012) and engagement (Blattner & Fiori, 2009;
Harwood & Blackstone, 2012; Kabilan, Ahmad & Abidin, 2010; Mills, 2009; Shih
2011; and Wang & Vasquez, 2012; and Yunus & Salehi, 2012). Among the more
significant findings, Jones and Shao (2011) report that students responded favorably
to the integration of purposeful technologies that help improve their learning.
Buzzetto-More (2012) supports Jones and Shao’s findings and goes a step further by
claiming that students, “generally appreciate the value of technology, are quick to
adopt new technologies, seek out opportunities for implementing technological
change, and are comfortable with social media and other Web 2.0 technologies”
(p.65). The positive attitudes shown toward Facebook and other Web 2.0
technologies by students and the subsequent learning outcomes seem to define what
social learning theories value.
Regarding student investment, several studies have reported positive findings
that influence and enhance student interest in their own learning. In particular,
Blattner and Fiori (2009) claim authentic language learning interaction through
Facebook’s Group function, where students and teachers can easily form small
online communities within Facebook, and the “development of socio-pragmatic
awareness, language use in specific contexts, relationship building, and language
awareness through observation and/or experience is an aspect of language
acquisition that is often omitted in textbooks” (para. 22). Similarly, Wang and
Vasquez’s (2012) comprehensive study revealed that Web 2.0 technologies like
Facebook “afford greater interactive learning opportunities through genuine
communication and social interaction in the target language, which has provided
researchers with a broader range of topics to explore in L2 learning” (p.416). The
positive assertions made above are supported by the numerous independent findings
that postulate positive student attitudes toward Facebook in a L2 context.
Among various studies on Facebook and L2 acquisition specifically, Damron,
(2009) examined Facebook and reported positive attitudes by students who
perceived it to be a useful communication tool for improving teacher and student
interaction while Promnitz-Hayashi (2011) and Terantino and Graf (2011) looked at
Facebook for practical activity ideas and claimed improved student motivation
towards language learning. However, a significant number of the existing studies
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that detail positive findings have focused on a central theme of using Facebook as a
means to improve learners’ writing outcomes (Hiew, 2012; Kabilan, Ahmad &
Abidin, 2010; Shih, 2011; Suthiwartnarueput & Wasanasomsithi, 2012; White,
2009; Yancey, 2009; Yunus & Salehi, 2012). Among the various studies,
Suthiwartnarueput and Wasanasomsithi (2012) reported positive student attitudes
toward using Facebook to learn grammar and improve writing skills. Likewise,
Kaliban et al. (2010) state in their findings that students not only showed positive
attitudes toward Facebook for language learning purposes, but also improved
motivation and confidence as a result from its direct use.
Research Questions
The considerable amount of research conducted thus far on the use of
Facebook in an educational setting heavily suggests that, overall, students view it as
a relevant and useful tool capable of supporting and promoting learning. Although
much of the early research on Facebook was conducted in an L1 environment,
headway has also begun on its L2 influence, albeit on a much more limited scale
thus far. This study therefore, looks to confirm or deny whether L2 students in an
East Asian context also perceive Facebook positively for language learning. The
questions that direct this research study are:
1. What are L2 learners’ perceptions of using Facebook as a tool for promoting
activities to improve language skills?
2. What are L2 learners’ attitudes toward using Facebook building interpersonal
relationships?
3. What are L2 learners’ opinions of using Facebook for general educational
purposes
Method
Participants
Undergraduate students from three private universities in the Kansai region of
Japan took part in this study. Participating institutions and classes were selected
through their direct connection to the researcher and through the researcher’s
professional colleagues, creating a convenience sample. Participation in this study
was voluntary and was not reflected in the students’ final grades, as all activities
conducted within the study were not incorporated into regular course curricula.
Among the potential participants from all three schools, data from 12 participants
were removed due to inconsistent responses, failing to complete all sections of the
questionnaire, or providing conflicting or unreliable responses. The final sample
size, therefore, consisted of 97 students comprising 50 male and 47 female students
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and all participants were completing their first year of university.
Finally, in order for students to provide accurate and thoughtful reflection on
how they perceive Facebook’s potential in education, potential students needed to
have an existing Facebook account already and prior knowledge using it socially as
a prerequisite for participation.
Instruments
For this study, a researcher-developed open-ended written-response qualitative
questionnaire was created to better ascertain student beliefs on how they perceive
Facebook for language learning. In order to develop a reliable questionnaire, the
validity of statement items were assessed based on Fowler’s (2002) principles of
reliability: use of English lexicon, clarity of wording; absence of biased words and
phrases, item formatting, standardized response expectations, and clarity of
instruction.
The qualitative questionnaire was administered in English and trialed by a
voluntary group of ten university students majoring in English who tested it for
clarity and ease of language use and was then amended based on their feedback.
The updated questionnaire was then translated from English to Japanese and then
reverse-translated it to ensure content validity by two Japanese university professors
of English. After further piloting, additional modifications were made to both
directions and question items to ensure a comprehensible and reliable questionnaire
and to minimize any language-related misinterpretations. The final version of the
questionnaire was administered in Japanese including all directions and question
items.
Procedure
After competing the two-and-a-half month research study from October to mid-
December, all participating students were given the paper-based qualitative
questionnaire. Students were also informed that all questionnaire responses were
anonymous. Because of the thoroughness of the question items contained within the
questionnaire and the end of the semester term, students were asked to complete
their answers over the two-week winter break between the end of December and the
first week of January 2013. Additionally, to receive better responses from students,
they were given the option to complete their answers to each question item in
Japanese, English, or a combination of both.
Qualitative Analysis
A content analysis approach was employed to analyze the qualitative data. The
main analytical step in content analysis is the coding of narratives based on
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emerging themes, trends, patterns, or conceptual categories (Strauss & Corbin,
1990). Through an inductive approach, the researcher first coded the data into 15
themes. Once these initial themes were identified, data were reevaluated by
regrouping related themes and renaming combined categories to compile a new list
of general themes, which are presented in their final form in Table 1. As with most
content analyses, a significant portion of content remained uncategorized due to
either vagueness or lack of relevance. As such, a number of the original
contributions fell into the category of other, which included undecided (UD) and
learning about classmates (LC).
Results
In order to provide meaningful analysis and data interpretation in the discussion
section, qualitative data are provided here in order to present a better understanding
Table 1 Categories for open−ended participant responses
Inductive
Categories
Frequency of
Responses Typical Responses
Social 26%
I like this activity because I was able to know about the members of this class
well.
I had a lot of interest in Facebook, I want to connect more with my teacher and
other students.
I don’t have so much of a chance to meet people from English speaking
countries so it was a good chance.
Convenience 23%
I can access it easily and I am easy to realize received email
I can communicate with classmates out of the class through facebook.
I think advantage of using Facebook is we can cheek this wherever we were.
Difficulties 22%
If students don’t have smart phone or PC, they can’t do this activity immediately.
It was difficult to upload video.
I could not sleep well when mails are send in midnight.
Enjoyment 16%
I was happy to receive comments from my friends.
I have a lot of interest in Facebook, I was to connect more with my teacher and
other students.
I enjoyed this activity. Because, I could know about my classmate’s well.
Usefulness 10%
I have think daily life in English, so I could know many works that use in daily
life.
Checking about homework on Facebook would be really good.
One of the advantage to speak by video is that I can practice many times.
It is easier to talk on Facebook than in front of the class.
Other 4%
Facebook email and regular email has similarity. So I think whichever is okay.
Good to hear native English.
Both speaking in front of the class and speaking by video are good to improve
English skills.
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of the attitudes and perceptions participants hold toward Facebook and language
learning. The qualitative data component of this study, which has been combined
and themed through an inductive approach and all categories, frequency of
responses and selected relevant comments are presented in Table 1 below.
Responses to open-ended items largely favor Facebook as a possible
educational tool for language learning as expressed by the majority of participants.
Regarding the open-ended items in overall, participants had both positive and
negative perceptions. Many similarly negative responses made were based on initial
privacy concerns or difficulties using new functions and were originally themed as
objections but later combined and placed into the difficulties category.
The group with the most frequent and positive responses was categorized as
Usefulness. Initially, there were two large categories, convenience and usefulness,
but the categories were combined into the Usefulness category after further review
of the most common responses. Additionally, since there was the largest number of
comments reported with many similarly related themes and sub-themes within this
category, it was difficult to decide upon one final category that best incorporated all
these themes correctly. Therefore, the researcher discussed the issue with several
colleagues in order to come to a final decision.
The Social interactions category had the next largest number of positive
responses. This category is a culmination of several preliminary themes, which all
consisted of similar responses including learning about new classmates and building
new friendships. Many of the responses were similar in vein, but with slightly
different themes. So, for ease presentation, Social interactions category was used to
summarize all related comments.
Similar to the previous two categories, Enjoyment was used to condense many
common responses. It should be pointed out that many qualitative comments
initially fit several categories as related themes overlapped. For example, many
positive comments included both social interaction and enjoyment. Therefore, after
further review, responses that favored enjoyment first were place in the Enjoyment
category. This process was utilized further on all final categories where comments
shared over-lapping themes.
As previously mentioned with any qualitative data, the are usually outlying or
ambiguous comments that do not align with any of the final confirmed categories
within a study and those comments were placed in the Other category, which had
the fewest frequency of reported responses.
Discussion
The findings of this study are presented in three sections. First, participant
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opinions on Facebook’s ability to help L2 students improve their language skills
through activities or tasks are reviewed and discussed, while the second section
discusses student attitudes toward promoting interpersonal relationships through
Facebook. Finally, perceptions of Facebook’s ease of use for educational purposes
for language learning are discussed.
What are L2 learners’ perceptions of using Facebook as a tool for promoting
activities to improve language skills?
To begin, it should be mentioned here that the findings in this study reveal
participant’ beliefs about how Facebook can be used within their academic lives,
and thus Victori and Lockhart (1995) describe beliefs in language learning as
general assumptions made by students about themselves and these perceptions are
based on individual experiences and therefore subjective.
Regarding the first research question, a number of positive comments were
reported. The participants overall felt satisfied with using Facebook to help them
practice and improve their language skills. While some common activities (reading
and note-taking) were not favorably perceived, other activities like watching videos
and discussing comprehension question and vlogging were particularly well
received. In respect to the low attitudes shown for practicing reading skills through
Facebook, the researcher surmises that nowadays it’s common to search for content
on the Internet and read information digitally and that Facebook was not anymore
advantageous than what is already available.
While static material (reading articles) was not perceived well for language
learning through Facebook, videos provided the participants more satisfaction and
engagement in their learning. Of particular interest was watching videos and note-
taking or answering comprehension questions. The participants were particularly
vocal in their preference for videos to practice listening skills compared to audio
files. A number of qualitative comments postulated that using videos for listening
was easier, more useful, and more enjoyable than practicing with audio files alone.
Responses are summarized in the following comments:
“It is easier to listen and watch the video than to do from CD,” (KU F3)
“Audio and video was easy to access, but I prefer videos as I can see and
listen at same time” (KGU M22)
“accessing files through Facebook is very easy and I can do both, and I like to
see the video many times, but I tired to listen only.” (KGU F40)
It seems apparent from the participant attitudes that they prefer the visual
component of videos to better help them with their listening skills. It is also
conceivable that prior negative experience with using audio files for learning
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influenced their attitudes towards its usefulness. However, what is important for
educators is that videos are easy to upload and access through Facebook and by
utilizing the social affordances of Facebook like using discussion threads to discuss
and answer questions to the videos will have a positive impact on students’
satisfaction, motivation, and engagement (Kaliban et al. 2010; Mazer, Murphy, &
Simonds, 2007; Shih, 2011; and Yunus & Salehi, 2012).
What are L2 learners’ attitudes toward using Facebook building interpersonal
relationships?
In regards to the second research question, again participants demonstrated
favorable attitudes toward the communicative affordance Facebook offers. Of the
many responses made by the participants, the greatest number of comments involved
enjoying learning about and making connections with other classmates. One
assumption of the participants’ positive attitudes toward learning from each other is
that the amount of time in class may not offer students enough opportunities to get
to know each other better. Several qualitative comments seem to support this
assumption here:
“This activity is good for me because it gave me many chances to communicate
in English with my classmates. It’s useful through Facebook to do this way.”
(RU F19)
“We could know each other and I knew my friends whose favorite thing and
hobby and so on. I was happy when I received my classmate’s comments. And
I enjoyed making comments so I came to watch the facebook everyday. I think
this is good way of practicing English.” (KGU F2)
“At first, I didn’t know about my classmates because I seldom see outside
class. However this activity in Facebook gave me a chance to speak classmates
who were not very intimate. So thanks to it, we could know each other. And we
can make friends with our classmates more easily.” (KU M23)
From the responses, participants highlighted that, through Facebook, more
opportunities were available, it was easier, and more enjoyable to communicate with
classmates and in some cases make friendships. Therefore, educators need to
consider utilizing Facebook’s social affordances as a means for building student
interconnectedness and communication, which will intern enhance their motivation
and learning outcomes (Blattner & Fiori, 2009; Harwood & Blackstone, 2012;
Kabilan, Ahmad & Abidin, 2010; Mills, 2009; Shih 2011; Wang & Vasquez, 2012;
and Yunus & Salehi, 2012)
Craig GAMBLE２８
What are L2 learners’ opinions of using Facebook for general educational
purposes?
Regarding the final research question, the majority of participants felt that
Facebook has real educational potential as a useful learning tool. Among the
comments reported, participant attitudes toward Facebook’s educational use
included positive themes like convenience and usefulness in addition to the
providing more opportunities, as previously mentioned, that the traditional classroom
setting does not provide. First, participant comments reveal several examples of
Facebook’s educational potential as a course management system (CMS) and are
summarized in the following responses:
“My mobile was sent mail and notification. So when I notice mail or
notification, I look at our class facbook page soon. It is helpful for me to be
sent homework continent. I don’t forget my homework, and I decrease
mistakes” (KGU M33)
“It is a good way to convey information about class. All the members of my
English class have a cellular phone and connect Internet. Using through
Facebook, whenever I can know class information. So I regularly check
Facebook page” (RU F21)
“When I login Facebook, I often check our class page. So I think it is a good
way that the teacher posted comments or new information about the class. We
can get new information easily. We can prepare for next class thanks to
Facebook.” (KU F29)
It can be surmised that participants find Facebook useful for receiving class-
related information as well as for checking for updates on homework or what was
missed in class. This may indicate that students may prefer using Facebook over
their own school-sponsored websites, although more research is needed to more
accredited assertions.
Other favorable responses reported by the participants in this study include the
ease of use for participating in activities through Facebook to practice and improve
their language skills. In particular, the opportunity to make and post videos for
assignments was well received and seems to be a very important advantage
Facebook provides. Among the positive comments reported were:
“We took a video of our own, so we could listen to our pronunciation. I
noticed that my pronunciation is not natural. So, I practice it many times.”
(KGU F1)
“Before I took video, I practice many times. And after took video, I could
check my video. Thanks to it, I could notice whether my pronunciation was
poor. Therefore, one of the advantage to speak by video is that I can practice
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many times” (RU F8)
“Usually we cannot see such videos, so it became reference for me how to
speak. I also think it was good because we can send our best video. I practiced
a lot without becoming nervous and I could choose the best one.” (RU M13)
Participant reflections demonstrate that by posting videos within their Facebook
community rather than speaking in front of the class, students not only could learn
from each other, but also felt more concerned about the quality of their work and
took a more active role in their learning. By identifying weaknesses in their own
practice and repeatedly trying to improve upon those limitations or mistakes until
they were content with their final effort, the participants took responsibility for their
own learning, which is seen as one of the two important elements of learner
autonomy (Littlewood, 1999). Additionally, the learning process in which the
students engaged themselves in seems to coincide well with social constructivist
theories on education by theorists such as Vygotsky, which focuses on learning as
an active and social activity. This revelation of student engagement and motivation
to improve again supports the assumptions made by this researcher that Facebook is
a viable and useful learning tool and that educators may not be able to ignore its
educational potential especially in second language learning.
Limitations and Future Research
This study looked at participant perceptions of using Facebook for L2
education. The researcher acknowledges limitations of this preliminary study and
has identified several places for improvement in future studies.
First qualitative questionnaire distributed in this study was not reproduced from
any previous and vetted study and therefore original in concept. Therefore, although
great effort was made by the researcher to create a reliable questionnaire, further
analysis of statement items needs to be conducted to justify its theoretical accuracy.
Additionally, the length of time to conduct research in this study was, in
hindsight, too short in just over two months. Therefore, future research on student
attitudes and perceptions would benefit from a much longer study, perhaps over the
duration of the entire school year, in order to obtain more varied and revealing
opinions on Facebook.
Next, the researcher gathered participant beliefs and perceptions through an
inductive qualitative approach only. Although results showed a majority of positive
attitudes toward Facebook, future research would benefit from adding a comparative
quantitative study as well to further support or deny the claims made here.
Finally, the total number of participants in this study was fewer than one
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hundred and therefore, to better validate the research of this study, future research
should be conducted on a much larger scale and, if possible, be repeated in other
East Asian countries in order to further compare the beliefs and attitudes made here
by Japanese L2 learners.
Conclusion
The underlying purpose for this study was to find initial answers on how
Japanese students might perceive using Facebook to improve their English learning.
Based on the preliminary qualitative comments voiced by participants in this
research study, the researcher is confident that Facebook’s use in an L2 context
advantageous and that there are benefits for both students and teachers alike.
Facebook has pedagogical affordances, which allow students to communicate ideas,
share resources, and practice activities to enhance and reinforce their language skills.
This postulation can be further summarized by Wang and Vasquez (2012) who
maintain that Web 2.0 technologies like Facebook, “. . . afford greater interactive
learning opportunities through genuine communication and social interaction in the
target language . . .” (p.416) and therefore it can be assumed that Facebook may
have a more prominent role to play in the future in supporting and helping language
learners meet their potential.
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